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Abstract. The manifestation, meaning, categorization of emotions, as well as the factors that cause them, 
have cultural characteristics. To build successful intercultural interaction it is necessary to be aware of them. This 
study explores classroom discourse and emotions of international students in a multicultural classroom. Our goal 
is to determine what emotions the discourse of Russian teachers evokes in students from different lingua-cultures 
and which speech acts have an emotional perlocutionary effect. The material was obtained through a questionnaire 
with the participation of 70 international students (45 Chinese and 25 Algerian). We focus on emotions and 
emotional states of surprise, happiness, sadness and offense. Being drawn on qualitative and quantitative methods 
the comparative analysis showed that the behavior of Russian teachers is more likely to surprise Chinese students 
than Arab ones, besides Chinese students experience negative emotions and states more often than Arabs which may 
indicate a greater cultural distance. In relation to speech acts that evoke the emotions, we identified some similarities 
and differences, which are discussed through the type of culture and cultural values. The results contribute to the 
study of culture specific features of emotions in communication. They specify the factors that evoke emotions in 
students belonging to different lingua-cultures, and can contribute to the successful interaction of Russian teachers 
with international students in a multicultural classroom.
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Аннотация. Проявление, значение, категоризация эмоций, как и вызывающие их факторы, имеют куль-
турные особенности, знание которых необходимо для построения успешного межкультурного взаимодействия. 
Данное исследование посвящено учебному дискурсу и эмоциям студентов в многонациональном классе. Цель 
работы – определить, какие эмоции вызывает дискурс российского преподавателя у студентов, принадлежащих 
к разным лингвокультурам, и какие именно речевые акты имеют тот или иной эмоциональный перлокутивный 
эффект. Материал для исследования был получен в ходе анкетирования, в котором приняли участие 70 ино-
странных студентов, обучающихся в России (45 китайских и 25 алжирских). В центре внимания были эмоции 
и эмоциональные состояния удивления, радости, огорчения и обиды. Сопоставительный анализ с применением 
качественного и количественного методов показал, что поведение российского учителя вызывает удивление 
чаще у китайских студентов, чем у арабских, при этом китайские студенты чаще испытывают негативные эмоции 
и состояния, что может свидетельствовать о большей культурной дистанции. Речевые акты, провоцирующие 
те или иные эмоции, также обнаруживают сходства и различия, которые обсуждаются через типы культуры и 
культурные ценности. Результаты исследования позволяют уточнить факторы, влияющие на эмоции студентов, 
принадлежащих к разным лингвокультурам, и способствуют изучению культурно-специфичных особенностей 
эмоциональной коммуникации – их учет может повысить эффективность взаимодействия российских препо-
давателей с иностранными студентами в мультикультурном классе. Вклад авторов: Цин Чжоу – сбор, анализ 
и описание китайского материала; Сухила Лаиш – сбор, анализ и описание арабского материала; Т.В. Ларина – 
постановка проблемы, разработка концепции, описание результатов и формирование выводов исследования.
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Introduction

Language and emotion are the two 
fundamental systems involved in communication. 
Their correlation is in the focus of numerous 
interdisciplinary studies (e.g.: [Alba-Juez, 2018; 
Alba-Juez, Larina, 2018; Foolen, 2012; Ionova, 
2015; 2019; Ionova, Shakhovskiy, 2018; Lerner, 
Rivkin-Fish, 2021; Mackenzie, Alba-Juez 
(eds.), 2019; Shakhovsky, 2008; 2009; 2015; 
Shakhovskiy, 2018; Wierzbicka, 1999; etc.]). 
They show that today, as Shakhovsky stated, 
the study of emotions in language is one of the 

most relevant linguistic problems [Shakhovsky, 
2008, p. 9].

Scholars draw attention to the emotions in 
social life (e.g.: [Bericat, 2016;  Olson, Bellocchi, 
Dadich, 2020]) and highlight “the pervasive 
presence of emotionality in contemporary culture, 
where emotions become more important and 
formative than anything else” [Lerner, Rivkin-
Fish, 2021, p. 5]. Emotionalisation viewed as 
legitimization and intensification of emotional 
discourse in public domain is observed in various 
settings, discourses and genres (e.g.: [Breeze, 
2020; Larina, Ponton, 2022; Maíz-Arévalo, 2018; 
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Musolff, 2021; Ozyumenko, Larina, 2021; Bull, 
Waddle, 2021; Zappetini, Ponton, Larina, 2021]), 
including those which are traditionally regarded as 
non-emotional (e.g.: [Belyakov, 2015; Mackenzie, 
2018]). It is also relevant in academic discourse 
[Deveci, Midraj, El-Sokkary, 2023; El-Dakhs 
et al., 2019; Lerner, Zbenovich, Kaneh-Shalit, 
2021]. Shakhovsky rightly noted that emotions 
have become the most important components of 
the mind, thinking and linguistic consciousness of 
a modern person belonging to any lingua-culture 
[Shakhovsky, 2008, p. 5].

While emotions are universal, how they are 
experienced, expressed, perceived and variously 
regulated across cultures [Dewaele, 2010; 2014; 
Goddard, Ye, 2014; Larina, 2015; 2019; Wierzbicka 
1999; 2001; etc.]. Differences between languages 
and cultures have an effect on how speakers 
perceive or experience their own and other’s 
feelings, and might lead to misunderstandings 
in intercultural communication. In the context of 
intercultural interactions, the language of emotion 
takes a special importance [Gallois, 1993].

Emotions are recognized as being dependent 
on a type of culture and may be described with 
a set of sociocultural parameters and a type 
of culture. Matsumoto [1989] developed an 
emotional hypothesis based on the dimensions 
of culture proposed by Hofstede [Hofstede G., 
Hofstede G.Y., 2004] and suggested that 
(1) Expected power distance is connected to 
emotion perception; if high/low power distance 
is overlooked in communication, it might induce 
cultural shock; (2) Individualism-driven cultures 
will foster the expression of negative emotions 
and varied emotional judgments; (3) Anxiety 
or dread of the unknown is connected with 
uncertainty avoidance; (4) Gender differences 
in emotional expression and perception are to 
be expected in a masculine culture. Hofstede 
[Hofstede G., Hofstede G.Y., 2004] noted that in 
weak uncertainty avoidance cultures emotions 
should not be shown and in masculine cultures 
men should be emotionally reserved.

There are two basic approaches for looking 
into how language and emotion interact: one is 
investigating at how language affects emotion, 
while the other focuses on studying at how 
emotion influences language [Alba-Juez, Larina 
2018, p. 10]. People typically convey emotions 
through language, and the expression of emotions 

takes place at all linguistic levels: phonological, 
morphological, lexical, syntactic, semantic and 
pragmatic levels (e.g.: [Foolen, 2012, p. 349; 
Shakhovsky, 2009]). Additionally, they are 
capable of conceptualising a variety of emotions 
by using verbs like love, surprise, and hate; 
adjectives like happy, sad, and nouns like 
sadness or jealousy [Foolen, 2012, pp. 350-351] 
and express them by using these words. At the 
same time, language has the potential to affect 
how we feel or how we perceive the words of 
our interlocutor. Members of all cultures engage 
in daily interactions with these two systems 
simultaneously: any linguistic statement is made 
and understood in a natural discourse inside an 
emotional context.

One of the most crucial categories of speech 
acts in Austin’s theory is the perlocutionary 
speech act [Austin, 1975, p. 105]. It is focused on 
how a speech can achieve a certain effect on the 
hearer, which is also well known as perlocutionary 
effect [Austin, 1975, p. 121]. As a kind of 
perlocutionary speech acts, emotive speech act 
has characteristics that impact the emotions 
in communication behavior [Piotrovskaya, 
Trushchelev, 2020]. Moreover, emotions are 
related to politeness (e.g.: [Langlotz, Locher, 
2017; Spencer-Oatey, 2011; Yuasa, 2001]). 
Scholars single out emotive politeness [Larina, 
2019], which concerns emotional sensitivity and 
consideration for the other’s feelings, and appears 
to be (pre)determined by the sociocultural context 
[Larina, Ponton, 2022].

According to Ekman, there are six basic 
emotions – fear, anger, disgust, surprise, 
happiness, and sadness [Ekman, Cordaro, 2011]. 
More complexed emotions can also be studied 
from the combination of the six basic emotions. 
In the lexicon of emotions there is a dichotomy 
in the type of evaluative signs. For example, 
“happiness” is an emotion that is affected by 
the achievement of certain goals or ambitions, 
“sadness”, on the contrary, can be evoked by 
disappointment due to a failure.

In this study, we explore how teachers’ 
discourse affects their students’ emotional states 
in the classroom settings and focus on emotions/
emotional states of surprise, happiness, sadness 
and offense. The classroom is an emotional 
environment. During classroom activities, both 
the teacher and the students experience a range of 
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emotions, from positive to negative [Hargreaves, 
1998; Schutz, Lanehart, 2002]. A good and healthy 
emotional teaching atmosphere is essential to 
the success of education and the achievements 
of students [Becker et al., 2014; Bellocchi, 
2015; Frenzel et al., 2009; Sutton, Wheatley, 
2003]. On the contrary, an unhealthy classroom 
communication climate can lead students to 
frequent complaints about communication 
problems with their teachers, claiming to be 
offended or disappointed by them [Gretzky, 
Lerner, 2021, p. 212]. Negative emotions are a 
major factor explaining why many students do 
not live up to their potential and fail to pursue the 
educational career that would correspond to their 
abilities and interests [Pekrun, 2014, pp. 14-15]. 
Moreover, according to Denzin [1984], teaching 
and learning involve emotional understanding. 
Which is “an intersubjective process requiring 
that one person enter into the field of experience 
of another and experience for herself the same 
or similar experiences experienced by another” 
[Denzin, 1984, p. 137]. However, emotional 
misunderstandings between students and teachers 
may also occur especially in a multicultural 
classroom due to the differences in culture-
specific communicative styles of teacher – student 
interaction.

When teachers come from different 
sociocultural backgrounds than their students, 
the emotional disparities become much wider. 
Emotional misunderstanding is a serious barrier in 
the educational process that prevents a comfortable 
psychological atmosphere in the classroom. Thus, 
studying the emotional understanding of teachers 
and students from various cultural backgrounds 
can provide us with useful insights and clues on 
how to change teaching and learning more broadly 
in this regard [Hargreaves, 1998]. Nevertheless, 
researchers seldom pay attention to emotional 
interactions between students and teachers from 
different cultural backgrounds in the classroom 
environment. This paper attempts to fill this gap 
by conducting an empirical study of emotional 
effect of Russian teacher discourse on Chinese and 
Arabic students.

Material and methods

The goals of the current study were to 
identify the variables that affect students’ emotional 

responses to Russian teachers’ speech acts 
in classroom settings and to find out how the 
discourse of Russian teachers in multicultural 
classrooms affects Chinese and Arab students. As 
was already established, teacher’s communicative 
behaviours can either positively or negatively 
stimulate the emotions of their students. We will 
therefore focus on four emotional responses in 
this study, namely surprise, happiness, sadness 
and offense. First, we predicted that students from 
different cultural backgrounds would experience 
some surprise finding their teacher’s behavior 
sometimes unexpected. However, surprise can be 
either positive or negative because it is brought on 
by either unanticipated or incorrectly anticipated 
characteristics (e.g.: [Scherer, 1984]). Both positive 
“happy” and negative “unhappy/sad” emotions will 
be the subject of our research. Based on the sadness, 
we looked into another negative emotion called 
“offense.” Feeling offended is a negative emotion 
brought on by another person’s verbal or nonverbal 
act or omission. Damage to one’s image and self-
image is what leads to feeling insulted, which is one 
of the so-called “self-conscious emotions” [Lewis, 
2008; Poggi, D’Errico, 2018].

The study employs a mixed-methods 
approach that combines quantitative and 
qualitative methods of achieving the intended 
goals. The results were discussed drawing on 
cultural studies [Hofstede G., Hofstede G.Y., 
2004].

The material for the study was obtained 
through a questionnaire. The questionnaire is 
divided into two parts: the first part contained 
four questions that allowed us to gauge how 
frequently various emotions (surprise, happiness, 
sadness and offense) occur. The participants were 
asked to identify the frequency of their emotions 
experienced in the international classrooms while 
being exposed to the Russian teachers’ discourse 
on the scale (Never/Seldom/Sometimes/Often/
Always). The second part of the questionnaire 
is a discourse completion test (DCT), where 
the students were asked to specify the situation 
in which they experienced the forementioned 
emotions and provide examples of the Russian 
teachers’ discourse for each situation (see 
Appendix). Participants were recognized as 
Chinese and Arab students studying at Russian 
universities and included 45 Chinese students, 
and 25 Arab (Algerian) students.
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The study was aimed at answering the 
following research questions:

1. How often do Chinese and Arab students 
experience emotions of surprise, happiness, 
sadness and offense caused by their Russian 
teacher’s discourse?

2. What actions/acts of the teacher may 
surprise, delight, upset and offend Chinese and 
Arab students?

3. Are there any similarities and differences 
in the emotional perception of the Russian 
teacher’s discourse by Chinese and Arab students?

4. Could the students’ emotions and the 
factors, which evoke them, be related to the 
differences in students’ culture, values and 
communicative ethnostyles?

Results and discussion

1. Surprise

The findings showed that the verbal 
behavior of Russian teachers may surprise 
both Chinese and Arab students. However, 
significant differences were found in the 
frequency of this emotion. The majority of 
students from China (57.78%) responded they 
were “sometimes” surprised by the mode of 
communication of their Russian teachers, 
“seldom” was chosen by 24.44%, while 8.89% 
chose “often” and 6.67% chose “never”. Some 
students (2.22%) said they “always” feel 
surprised by their Russian teacher.

The majority of Arab participants selected 
“seldom” (44%), followed by 28% “sometimes” 
and 24% “never,” with only 4% selecting “often” 
feeling surprised. This suggests that the Chinese 
students have more unexpected experiences in 
the Russian teachers’ classrooms than the Arab 
students do (Fig. 1).

Moreover, the respondents’ reactions can 
provide some insight into the teachers’ acts or 
utterances which international students find 
unexpected and surprising.

The analysis of the Chinese material showed 
that the situations where the students feel surprised 
mostly deal with Russian teachers’ expertise, which 
exceeds their expectations rather than with the 
performed speech acts. In our Chinese material, one 
of the most frequent response concerned the Russian 
teachers’ knowledge of China and Chinese culture:

(1) When we were talking about world religions, 
I was surprised when the Russian teacher talked about 
Chinese Taoism and Confucianism 2.

当我们谈论到世界宗教的时候，俄罗斯老师
谈论到中国的道教和儒教，我感到很吃惊。

(2) The teacher talked about some Chinese 
situations and culture in the classroom. Once the 
teacher talked about the “996 work schedule”3 in China 
and network words like “Lying flat”4; a philosophy 
teacher talked about Chinese Confucius, Mencius, 
Mozi and other Chinese classical philosophy, it was 
very unexpected and I felt surprised.

老师在课程中讲了一些中国以及中国文化
的情况。有一次老师讲了中国的“996制度”还
有“平”等网络词；还有哲学课的老师会把中国
孔子孟子墨子等古典哲学精讲，很意外很惊喜。

Fig. 1. Frequency of surprise experienced by Chinese and Arab students in the class
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In addition, Chinese students were surprised by 
the knowledge and additional skills of their teachers:

(3) Russian teacher said that she studied five 
foreign languages.

俄罗斯老师说她学过五门外语。

Another factor that caused the students’ 
surprise was the positive attitude of their Russian 
teachers and support. In some instances where 
the students anticipated criticism or rejection, 
they were instead surprised by the support and 
encouragement they received from their Russian 
teachers. For example, when being self-conscious 
they received positive reinforcement (4) or 
understanding (5) from their teachers:

(4) When I gave a PowerPoint presentation, 
I was bad, but the teacher eventually stated, “Very nice!

当我做ppt报告时，我总感觉不太好，老师
最后却说：“很好！”

(5) I felt sick and asked the teacher for leave, 
and the teacher responded, “Don’t worry, of course 
you can.”

请病假，老师说：“别担心，当然可以。”

Some of the students mentioned that they 
are surprised that the style of Russian teachers is 
rather formal. Most of Russian teachers address 
them formally, using the plural pronoun vy, say 
thank you and sorry:

(6) The Russian teachers are always very polite, 
addressing us with “вы” and often saying things like 
thank you and apologies, which surprise me.

俄罗斯老师总是很客气，用“вы”称呼
我们，并且经常说道谢，道歉之类的话，让我感
到很吃惊。

The answers of Arab students revealed some 
similarities and differences. The majority of them 
justified their surprise by emphasizing the teacher’s 
praise, particularly the public recognition:

(7) I feel surprised when the teacher praises me 
in front of my colleagues, and he says: “Well, done, 
you did an excellent job”.

 

Some students indicated that they get 
surprised when teachers thank them, e.g. for doing 
homeworks or attending classes:

(8) I was surprised when my Russian teacher 
thanked me for doing my homework and attending all 

his lectures, and says, “Thank you so much for giving 
so much attention to my lectures and doing all your 
homeworks.”

 
 
 

.

The Arab students are also surprised by the 
teachers’ concern and support for them:

(9) I feel surprised when my Russian teacher 
texts me on WhatsApp to ask me how I am doing, and 
he says: “Hey Manar, I wish that everything was okay!”

 
 

However, many noted some cases of the 
teacher’s inattention to their individual problems 
and lack of concern, which surprised them:

(10) I feel surprised when my Russian teacher 
doesn’t care about my problem, and says: “This is not 
my problem”.

 

Thus, from Arab students’ answers, it can 
be inferred that they are mostly surprised by 
praise from teachers. Besides, the Arab students’ 
perception of the Russian teacher’s concern as 
well as lack of concern were both unexpectedly 
emotional, but these reactions may have been 
either positive or negative.

2. Happiness

The analysis of the frequency of emotion 
of happiness experienced by Chinese and Arab 
students also revealed some similarities and 
differences. While the majority of both Chinese 
and Arab students demonstrated similarity in 
saying that they “sometimes” feel happy (42.22% 
and 44% correspondingly), the amount of the Arab 
students who are “often” happy turned out to be 
almost twice as many as the Chinese ones (40% 
to 22,22%) (see Fig. 2).

This would suggest that the Russian 
teacher’s behaviors make the Arab students feel 
happy more frequently than Chinese ones, though 
among those who are always happy, Chinese 
students exceeded (15,5% to 4%).
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The majority of the students mentioned their 
enjoyable experiences in the Russian teacher’s 
classroom in the questionnaire. Chinese students, 
for instance, feel happy when Russian teachers show 
politeness, friendliness and kindness:

(11) After each lesson, one teacher thanked us for 
our patience, wished us good health and all the best.

有个老师每次在课后都会感谢我们的忍耐，
并且祝我们身体健康，一切顺利。

Chinese learners feel happy when Russian 
teachers show their respect to traditional Chinese 
culture:

(12) Russian teachers attach great importance to 
Chinese customs and culture (Confucianism).

俄罗斯老师很重视中国礼仪与文化（儒学）。

Receiving praise from the teacher is also one 
of the sources of happiness for Chinese students:

(13) When I was trying to recite, the Russian 
teacher said, “I can see that you’ve worked hard, great!”

当我努力背诵的时候，俄罗斯老师说： “你
努力了，我看到了。你很棒！”

Likewise, receiving praise from teachers 
makes Arab students feel happy (14)–(15):

(14) I feel happy when my Russian teacher 
praises me and says that the data, we have collected is 
good and varied, and he says “You are smart and you 
are quickly adapting to work and ideas”.

 
 

Additionally, support from their teachers 
has a positive emotional effect on Arab students:

(15) I feel happy when my Russian teacher 
comforts me and says: “Everything is going to be fine”.

 

Thus, the findings demonstrate that both 
Chinese and Arab students like receiving praise 
or recognition and support from Russian teachers, 
and this is seen as a key incentive for them. The 
salient distinction is that Chinese students, among 
other things, feel happy when their Russian 
teachers demonstrate knowledge of Chinese 
culture and show respect for it.

3. Unhappiness/sadness

When asked about the negative emotion 
of sadness,  the two responses with the 
highest percentages for both Chinese and 
Arab participants are “seldom” and “never” 
with some predominance in Chinese data, 
as shown in Figure 3. The number of those 
who “sometimes” feel unhappy with the 
teacher’s discourse is three times higher 
among Chinese students (24,44%) compared 
to Arab ones (8%).

This indicates that it is not very common 
for Arab students to feel upset or disturbed due 
to something involving their teachers’ behavior in 
the classroom. Chinese students experience higher 
amounts of displeasure than Arab ones.

Fig. 2. Frequency of happiness experienced by Chinese and Arab students in the class
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While analyzing the situations in which 
Chinese students feel unhappy, we found out 
that the majority of them are caused by harsh 
comments made by teachers (16)–(17). It should 
be emphasised that the majority of comments are 
in reference to their educational background and 
academic performance:

(16) The Russian teachers would criticize us 
unmercifully to our faces, for example by saying to 
our faces that our Russian expressions were very 
unacademic.

俄罗斯老师会当面毫不留情地批评，比如当
面说我们的俄语表达很不学术。

Chinese students find it offensive when 
they are criticized and opposed to Russian 
students:

(17) Russian teacher said in class that, Chinese 
students learn poorly, so Russian students need to put 
up with it.

俄罗斯老师在课上说：“中国学生水平不
高，所以俄罗斯学生需要忍耐一下。”

Russian teachers make Chinese students 
unhappy by ignoring “quiet” Chinese pupils 
not giving them a chance to participate in class 
discussions.

(18) When I knew the answer to the question, the 
teacher didn’t ask me to answer the question.

我知道问题答案的时候，老师没叫我回答
问题。

Only a tiny proportion of Arab students stated 
that they had experienced emotional depression as 

a result of their Russian teachers’ discourse. They 
only concern critical remarks.

(19) ‘I feel unhappy when my Russian teacher 
tells me that my marks are not good, and says: 
“I expected better results from you”.’

 

As a result, it is evident that both Chinese 
and Arab students react badly to criticism, 
which causes them to be uncomfortable or upset, 
especially when it is made in front of others.

4. Offense

When it comes to another negative emotion – 
feeling offended, the results of the questionnaire 
are shown in Figure 4. Chinese responses were 
more focused on the “seldom” (44.44%) and 
“never” (40%) options, while 76% of the Arab 
participants said this “never” happened, and equal 
percentage of 12% went to both choices “seldom” 
and “sometimes”. Based on our findings, it can be 
said that most Arab students “never” experience 
the feeling of offense evoked by their Russian 
teacher’s discourse, while the answers of Chinese 
students combine “never” and “seldom” in almost 
equal proportions.

The few examples of the responses on this 
issue enable us to suggest the following.

Chinese students may feel offended if 
they are frequently addressed by an incorrect 
name (20), they may also get offended by the 

Fig. 3. Frequency of unhappiness/sadness experienced by Chinese and Arab students
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teacher’s strict attitude (21). Arab students may 
view criticism as a source of offense (22).

(20) When I finished answering questions, the 
Russian teacher often called me by the wrong name 
(It was frequently offensive).

有几次，当我回答完问题，俄罗斯老师
说：“这是XXX（叫错名字）吗？”（很多次就
有点生气了）。

(21) When a student was five minutes late, the 
Russian teacher said, “Go home.”

当一个同学迟到了5分钟的时候，俄罗斯老
师说：“回家吧。”

(22) I feel offended when my Russian teacher 
tells me that my pronunciation is bad, and he says: 
“Your words are incorrect.”

 

Discussion

The results of the study show that both 
Chinese and Arab students experience a set of 
emotions in classroom settings which are related 
to the Russian teacher’s discourse.

It is noted that Chinese students get surprised 
by the teachers’ communicative behaviors more 
frequently than the Arab students. This indicates 
that there are more cultural and communicative 
differences between Russian and Chinese culture in 
comparison with Arabic one. It is also noteworthy 
that, as our findings show, Chinese students 
experience negative emotions (sadness and offense) 
more often than Arab students, which would suggest 
that Russian teacher’s discourse implies some 

cultural aspects that would be perceived negatively 
by the representatives of Chinese culture.

Both Chinese and Arab students experience 
similar emotions in certain situations, for instance, 
it was remarked that both of them react positively 
to the low amount of power distance between them 
and their Russian teachers, to their kind attitudes 
and support. Positive feedback was received from 
both when it comes to getting praises in classrooms, 
in contradiction, negative emotions were expressed 
towards the teacher’s critical remarks.

The findings showed that Chinese and Arab 
students were positively surprised by the praise 
and support they receive from their Russian 
teachers in situations where they expected to 
be chastised or rejected. This might be due to 
the fact the student-teacher interactions in the 
Arabic and Chinese cultures tend to be stricter 
and more formal. Also, it can be deduced that 
Russian teachers tend to provide more praise to 
students. Furthermore, both Chinese and Arab 
students feel happy when their Russian teachers 
show them kindness, appreciating their work and 
culture, comforting them and congratulating them. 
It is worth noting that Chinese students appear to 
be very sensitive to hear about the topics related 
to their country. They react favourably to such 
behaviors, as the Chinese participants used the 
expression “惊喜” (in Eng. ‘pleasant surprise’) 
when discussing this. This might be explained by 
we-orientation of Chinese culture and we-identity 
[Larina, Ozyumenko, 2016] of Chinese students 
who perceive themselves as members of a big 
community rather than independent individuals.

Fig. 4. Frequency of offense experienced by Chinese and Arab students
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The majority of events involving unhappy/
sad emotions are linked to critical remarks made 
by teachers. The findings showed that both Arab 
and Chinese students react negatively to criticism, 
which make them feel uncomfortable or unhappy. 
Additionally, Chinese students were particularly 
disturbed, uncomfortable and even upset when they 
heard a negative comment about their culture and 
when their collective face was threatened. Not to 
forget to mention that Chinese students feel offended 
when they are frequently called by incorrect names. 
Again, these facts might be explained by we-identity 
of Chinese students as well as the high value of the 
concept of face in Chinese culture both individual 
face and collective face. From the aspects of (im)
politeness and emotion, it can be said that as the 
idea of face is linked to the conceptualization of the 
self, the face-challenging and face-attacks can have 
a negative impact on a person’s emotion [Langlotz, 
Locher, 2017, p. 287].

It also should be noted that Arab students 
mostly feel unhappy due to another reason, namely 
when they are criticized about their learning 
performance in general, and the level of Russian 
language proficiency in particular. In addition to 
that, the Arab students feel upset when some of 
their classmates are praised while they are not, 
even when they have not done anything to be 
praised for. Perhaps this could be explained by our 
observation that Arab students are eager to fulfill 
the feeling of accomplishment all the time through 
receiving positive remarks from their teachers. We 
suggest that the latter might be caused by their 
parents ‘sense of perfectionism’ (academic and 
professional), and how Arab parents are constantly 
pushing their kids to have better achievements.

On the other hand, some Arab students find 
it upsetting when Russian teachers seem to be not 
interested in their personal issues. The point is 
that in the Arabic context due to the social status 
of teachers who are considered as a guru, students 
feel free to discuss not only academic issues but 
any personal problems. As an example, in Algerian 
classrooms, students tend to tell their teachers about 
their personal problems (family issues) or financial 
issues in case the teacher noticed something wrong 
with them. This would suggest that the Algerian 
(Arab) teachers might be more approachable than 
the Russian teachers due to a shorter horizontal 
distance (Social Distance in terms of [Hofstede G., 
Hofstede G.Y., 2004]) in Algerian culture.

The findings suggest that Power Distance 
(or vertical distance) tends to be higher between 
the teachers and students in both Chinese and 
Arabic cultures. This assumption could be 
confirmed by the fact that the level of formality 
of students in their interaction with teachers is 
conventionally higher in Chinese and Arabic 
contexts than in Russian one. Additionally, 
Chinese and Arab students are addressed less 
formally by their native teachers, while they 
are addressed more formally by their Russian 
teachers. That indicates a salient asymmetry in 
teacher-student and student-teacher interaction 
in Chinese and Arabic contexts. Adding to 
that, the speech acts of thanking and apology 
are mostly noticed in the Russian teachers’ 
communicative behaviors who apologize or thank 
the students quite frequently, which is something 
uncommon in both Chinese and Arabic cultures.

From the above results it is clear that 
students from Chinese and Arabic cultural 
backgrounds have some differences in their 
emotional and communicative experiences as 
well as expectations. Based on the data of our 
study, it can be concluded that the student-teacher 
interactions vary across cultures due to the 
differences in social organization, identity and 
cultures values.

Conclusions

In this study, we investigated the emotional 
impact that Russian teacher’s discourse has 
on Chinese and Arab students. We aimed to 
find out the similarities and differences in 
their emotional perceptions and specify the 
teacher’s speech acts that have an emotional 
perlocutionary effect on Chinese and Arab 
students in classroom settings.

The findings show how different cultural 
backgrounds can affect the emotional effects 
in the teacher-student interactions and how 
something that is normal in one culture can be 
perceived as unusual and surprising, sometimes 
upsetting or even offensive in another. This 
suggests that both learners and educators need to 
be aware of one another’s cultural backgrounds 
in order to prevent any negative effects that could 
result in misinterpretation and disappointments.

Since this study was performed on the limited 
language material, its results are preliminary, and 



Science Journal of  VolSU. Linguistics. 2023. Vol. 22. No. 1 133

Q. Zhou, S. Laiche, T.V. Larina. Emotional Effect of Teachers’ Discourse in a Multicultural Classroom

further studies are needed. Nevertheless, our 
findings appear to confirm that teacher’s discourse 
can have an emotional effect on students with 
other cultural backgrounds due to differences 
in lingua-cultural identity and communicative 
ethnostyles. For teachers involved in multicultural 
classes, it is particularly important to be aware of 
these differences to prevent negative emotions of 
students and to create a comfortable emotional 
atmosphere.

NOTES

 1 This publication has been supported by the 
RUDN University Scientific Projects Grant System, 

project № 050734-2-000.
  Публикация выполнена при поддержке Про-
граммы стратегического академического лидерства 
РУДН, проект № 050734-2-000.
 2 Hereinafter we give a literal translation of the 
students’ answers and comments.
 3 996 work schedule means working from 9am 
to 9pm, 6 days a week. This work schedule is very 
common in China, especially in the tech industry (URL: 
https://kungfudata.com/insights/996-chinese-work-
culture#:~:text=What%20is%20996%20Work%20 
Culture,especially%20in%20the%20tech%20industry).
 4 “Lying flat” is a movement about doing 
nothing (URL: https://www.scmp.com/economy/
china-economy/article/3153362/what-lying-flat-and-
why-are-chinese-officials-standing-it).
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